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“A small school with a huge heart.” 



 

Statement of intent 
At Buildwas Academy we aim for all our children to leave equipped with key skills, 

which enable them to be kind, resilient, independent, respectful, courageous and 

honest individuals, who are reflective, able to make good choices and have a thirst 

for life and all it has to offer. We place emphasis on a curriculum that develops 

the whole child. 

 

Aims  

This policy aims to clarify for all practitioners the school’s expectations in 

provision and practice. This focuses on planning, monitoring and evaluating the 

effectiveness of teaching and learning and methods of assessment in order to 

raise academic success for all pupils. 

  

Rationale  
We place emphasis on a curriculum that develops the whole child. We do this by:  

• offering a context rich curriculum 

• having high expectations of all pupils 

• pupils having a broad and balanced curriculum offer 

• ensuring the curriculum offer is implemented in a consistent manner 

• delivering lessons that are sequenced and build on prior knowledge  

• pupils knowing more and remembering more  

• pupils having a clear purpose for their learning and understand how it equips 

them in their future lives 

• pupils being given opportunities to independently use and apply the skills 

they have learnt across a range of subject areas 

• having a clear pedagogy of learning through observing, questioning, 

modelling and demonstrating that offer children support and challenge 

• offering pupils opportunities with an element of choice, in order to lead 

their own learning 

• learners working collaboratively, independent of the teacher to achieve 

outcomes 

• learners not being afraid to make mistakes and being encouraged to learn 

from them. 

Creating the conditions for learning 

The main elements in creating the conditions for learning include: 



 

• the development of positive relationships 

• developing pupils’ positive attitudes to learning 

• clear, consistent and communicated planning for learning so that pupils 

understand where they are in their learning and know their next steps 

• an enabling learning environment which is well resourced 

• positively listening and valuing each other’s opinions  

• collaborating and negotiating with others  

Displays and Learning Walls are updated on a regular basis and relate to the 

current learning and units of work being taught. They are interactive in order to 

model, demonstrate and support good practice, relate to the children’s current 

learning and celebrate pupils’ achievements. (Appendix A – staff agreement on 

working walls) 

Relationships 

Positive working relationships are established when: 

• everyone is treated with kindness and respect 

• individuals with different needs are recognised  

• everyone is treated fairly 

• an emotional environment is created that is welcoming, safe and where 

children can take risks 

• children are motivated, inspired, engaged and challenged as learners 

• achievements are celebrated 

• a nurturing curriculum exists that builds self-esteem and encourages pupils 

to value themselves and each other as learners 

• a learning community is established that raises aspirations for lifelong 

learning 

• teaching is conducted in an atmosphere of trust and respect for all. 

Our school core values (kindness, resilience, honesty, courage, respect and 

independence) are used to build a positive learning culture and to support the 

personal development of pupils. 

 

Quality first teaching 

Teachers: 



 

• demonstrate deep knowledge and understanding of the subjects they teach 

and are supported by the subject leaders, policies and progression 

documents linked to that subject area 

• use targeted questioning effectively 

• identify pupils’ common misconceptions through adaptive teaching 

• plan lessons very effectively, making maximum use of sequenced learning 

to ensure progression  

• provide adequate time for practice to embed the pupils’ knowledge, 

understanding and skills securely 

• provide pupils with insightful feedback, in line with the school’s assessment 

policy, about what pupils can do to improve their knowledge, understanding 

and skills 

• support all pupil, and additional support is given where needed.  

Pupils: 

• love the challenge of learning and are engaged learners  

• are curious, interested learners who seek out and use new information 

to develop consolidate and deepen their knowledge, understanding and 

skills 

• thrive in lessons and regularly take up opportunities to learn through 

extracurricular activities 

• are eager to know how to improve their learning.  

• They capitalise on opportunities to use feedback, written or verbal, to 

improve.  

Parents: 

• are provided with clear and timely information on how their child is 

progressing and how their child is doing in relation to the standards 

expected. 

• are given guidance about how to support their child to improve.  

The impact of teaching, learning and assessment is regularly monitored, and staff 

receive verbal and written feedback on strengths and areas for development. 

 

Planning for effective learning and teaching 



 

Curriculum maps set out the areas of the curriculum to be taught over the year 

and are reviewed annually. At Buildwas we have a two-year rolling curriculum map 

to ensure coverage and progression.  

Subject leaders are aware of developments in their subject in order to lead the 

subject and adjust documentation in line with KS2, KS1 and Foundation Stage 

requirements. The units of work link through different subject areas with 

practical experiences to stimulate pupils’ development.  

Progression documents have been developed across all subjects. The progression 

documents are then used to support planning each half term.  

Short term planning in the form of PowerPoints is completed for English, Guided 

Reading, Phonics and Mathematics on a weekly basis utilising the progression 

documents. It sequences a series of lessons with identified learning objectives 

and success criteria and shows how these support pupils in working towards 

expected standard.  

Teachers plan for the most effective use of additional adults from the outset of 

the lesson. This may be to support individual or group discussions or to pre-tutor 

a group of pupils.  

Knowledge organisers 

A knowledge organiser is a document that contains key facts and information that 

the children need to have a basic knowledge and understanding of a topic. 

Knowledge organisers are used for all foundation subjects.  

Progress within a Lesson 

During the lesson, there will be a discussion about the sequence of learning, 

learning objective, context, or links to other subject areas. Teachers will 

introduce how the work links to pupils working toward the national standard and 

greater depth.  

An Assessment for Learning (AFL) opportunity is used so that the teacher 

questions and observes the pupils in order to assess their understanding. Often 

the AFL is recorded in the pupils’ books.  



 

This gives an indication of their understanding, which is used to shape the next 

steps in teaching and learning and to adapt the teaching in terms of what needs 

to be modelled for the pupils or to challenge misconceptions. The teacher will 

summarise what they have observed and feedback to the pupils any issues they 

noticed. Teachers might challenge some pupils’ understanding or use pupils’ 

responses as examples. This gives some time for the pupils to reflect on their own 

response. From what has been observed, teachers may regroup the pupils. 

Teaching is adapted following formative assessment and tailored targeted 

support is used so all children make progress within the lesson. Open ended 

questions encourage pupils to give extended answers to explain their 

understanding and to develop reasoning skills. These can be used to encourage 

pupils to explain and share strategies in mathematics or offer a viewpoint. 

Adults are skilled in targeting their questions to assess pupils’ knowledge and 

understanding. The success criteria support the pupils in understanding how they 

can achieve the learning objective. They focus on target areas of learning that 

reflect the knowledge, conceptual understanding and skills. 

In some cases, the success criteria may be made up of purely skills-based 

statements e.g. when establishing a process.  

Adaptive Teaching  

Through adaptive teaching, learning is supported through: 

• using models and images and interactive resources 

• opportunities for consolidation and practice 

• providing a challenge to extend the learning 

• addressing misconceptions 

• encouraging pupils to work independently at their own pace 

• open-ended tasks with elements of choice and opportunities to apply newly 

learnt skills in order to develop reasoning and enquiry or to develop the use 

and application of skills. 

• questioning used to promote dialogue to develop talk for learning. 

• opportunities for pupils to work collaboratively to achieve a shared 

outcome. 



 

Prompts, word banks and learning walls are used to support all pupils. The adults 

will monitor the progress the pupils are making throughout the lesson. 

Towards the end of the independent session, pupils may be asked to identify 

where they have met the learning objective using the success criteria and then 

to identify a part to be improved or developed. Self-assessment or peer 

discussions are used as the vehicle for this assessment and improvements are 

either made there and then or used as a focus for the next learning step. Pupils 

are encouraged to edit and improve their work using a purple pen to show where 

they have made improvements. 

Assessment 

Teachers and support staff assess pupil learning and progress as an ongoing 

process within the lesson and over time.  

This is evaluated by three main forms of assessment. 

• Formative assessment - used on a day-to-day basis. Teachers use this to 

adapt learning through the lesson and to plan the next lesson. 

• Summative assessments - at the end of a unit of work or at key points 

throughout the term. 

• National tests and assessments set by the Government to compare 

children’s achievement from school to school. 

(Appendix B – Assessment at Buildwas Academy for how formative and summative 

assessment take place.) 

There is a clear set of expectations, for each subject for pupils to achieve in 

order to reach the National Standard and Greater Depth for their year group. 

Teachers assess pupils using the methods above to ensure that pupils are making 

good and outstanding progress.  

In English the teachers use a grid to highlight where the children have achieved 

the learning expectations with links to the pupil’s work. Dates are used to show 

these links.  

The assessment system the school uses is Insight. 

Judgements are made along PUMA and PIRA for years that do not contain a Key 

stage national assessment.  



 

Moderating judgements 

Opportunities are planned within school for teachers to share pupils’ work to 

check and compare that judgements are consistent.  

Opportunities are planned between schools for teachers to meet to compare 

assessment judgements with other schools within our MAT. 

Monitoring and Evaluating Learning 

The curriculum, planning, teaching and learning and assessment arrangements are 

monitored and evaluated through an annually agreed monitoring cycle. 

Senior leaders including governors monitor the progress pupils make within a 

lesson and over time through: 

• Lesson observations 

• Learning walks  

• Book scrutiny  

• Pupil Voice 

• Moderation of assessment judgements  

• Collation and analysis of data 

• Year group data analysis action plans 

• Reviews of Learning plans for pupils with SEND 

• Link governor monitoring visits with subject leaders 

• Pupil progress meeting 

Feedback from this monitoring is shared with staff and governors to document 

the impact of teaching, learning and assessment and to plan whole school 

development. This information is used to inform the School Development Plan. 

The role of Governors 

Our Governors determine, support, monitor and review the school's approach to 

teaching and learning.  

Link governors work with senior leaders and subject leaders to monitor or 

evaluate the learning in school. They work with leaders to carry out learning walks, 

look at pupil’s books and meet with pupils to discuss their learning in a range of 



 

subject areas. Link governors will complete a Note of Visit to share the impact of 

their work in school.  

Governors: 

• set a budget to allocate resources (staff and equipment) effectively 

• carry out annual audits of the school building and premises to support 

teaching and learning 

• monitor the impact of training (CPD) and our performance management 

• monitor the effectiveness of the school's teaching and learning approaches 

through the school's self-review processes, including termly reports from 

the head teacher and feedback from subject leaders 

• track the progress of all groups of pupils including vulnerable learners 

• evaluate the use of the PPG funding to ensure that this is used effectively. 

Parents and Carers 

Parents and carers have a fundamental role to play in helping children to learn.  

The school informs parents about what, and how, their children are learning by: 

• inviting parents to consultation meetings to discuss progress and Learning 

Plans 

• conducting surveys  

• using the school website to inform parents about what their child will be 

studying during that term at school 

• providing annual reports for parents in which we explain the progress made 

by each child, and indicate how the child can improve further 

• providing parents with a parental school agreement form at the beginning 

of each year. (Appendix C) 
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