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Legal Framework  

This policy has due regard to all relevant legislation and statutory guidance 

including, but not limited to, the following:   

• Education Act 1996  

• Education Act 2002  

• Health Act 2006  

• Education and Inspections Act 2006  



  

 

 

• The School Information (England) Regulations 2008  

• Equality Act 2010  

• DfE (2013) ‘Use of reasonable force’  

• DfE (2015) ‘Special educational needs and disability code of practice: 0 to 

25 years’  

• DfE (2018) ‘Mental health and behaviour in schools’  

• DfE (2022) ‘Searching, screening and confiscation: Advice for Schools’   

• DfE (2024) ‘Keeping children safe in education 2024’  

• DfE (2022) ‘Behaviour in schools: Advice for headteachers and school 

staff’   

• DfE (2023) ‘Suspension and Permanent Exclusion from maintained schools, 

academies and pupil referral units in England, including pupil movement’  

This policy operates in conjunction with the following school policies:  

• Anti-Bullying Policy  

• Child Protection and Safeguarding Policy  

• Complaints Policy  

• Suspension and Exclusion Policy  

• Special Educational Needs and Disabilities (SEND) Policy  

• Safeguarding and Child Protection Policy  

  

  

  

  

  

Introduction   

Buildwas Academy believes that, in order to facilitate teaching and learning, 

acceptable behaviour must be demonstrated in all aspects of school life. Buildwas 

Academy believe the key to effective behaviour management is based on high 

quality relationships.   



  

 

 

 
  

Being ‘fair’ is not about everyone getting the same (equality) but about 

everyone getting what they need (equity).  

At Buildwas Academy we strive to have a highly inclusive approach and believe 

that every child is an individual and must be treated as such.   

Whole school vision and values  

Our values shape our mindset, guide our behaviour and help us to be the best 

version of ourselves. Our shared school values apply to all who are part of our 

school community.  

 

  

 
Our Ethos  

Behaviour is a form of communication. Not all behaviours are a matter of ‘choice’ 

and not all factors linked to the behaviour of children are within their control.   



  

 

 

Taking a non-judgmental, curious and empathic attitude towards behaviour. We 

encourage all adults in school to respond in a way that focuses on the feelings and 

emotions that might drive certain behaviour, rather than the behaviour itself.   

Children that demonstrate dysregulated behaviours need to be regarded as 

vulnerable rather than troublesome, and we all have a duty to explore this 

vulnerability and provide appropriate support, adopting a relational approach.   

This requires a school ethos that promotes strong relationships between staff, 

children and their parents/carers. Therefore, building relationships is at the 

heart of our ethos: ‘A small school with a huge heart.’ It also relies on creating a 

positive school culture and climate that fosters connection, inclusion, respect and 

value for all members of the school community. Children who feel like they belong 

are more motivated.   

Our approach encompasses our key school rules: ready, respectful, safe.  

 
  

Core values   

Buildwas Academy has embraced and adapted our core values to promote personal 

development and positive attitudes to learning. We are committed to developing 

the ability of children to learn effectively, so they are equipped to fully embrace 

and succeed in our ever-changing society We work hard to ensure our children 

have excellent attitudes and behaviour towards their own learning. We want them 

to be highly motivated and engaged, to have high expectations of themselves and 

be ambitious wanting, to achieve success.   



  

 

 

Maintaining clear boundaries and expectations.   

Changing how we respond to behaviour does not mean having low expectations and 

no routines or structure. To help children feel safe, their educational environment 

needs to be high in both nurture and structure. Children need predictable 

routines, clear expectations, and consistent responses to behaviour. These must 

be in place and modelled appropriately, within the context of a safe and caring 

school environment.   

Encouraging parental engagement and involvement is crucial when addressing and 

planning support for children’s SEMH (Social, Emotional, Mental Health) needs.   

At Buildwas Academy, we have a collective responsibility to support each 

individual need of our pupils. We support families through Early Help with our 

Pastoral team and Designated Safeguarding Leads to ensure positive change for 

families.   

We know that our focus on developing self-esteem, self-regulation and emotional 

literacy will enhance an individual’s ability to make positive learning, social choices.  

Our AIMS  

• To create a culture of exceptionally respectful and considerate  

behaviour: for learning, for community, for life  

• To ensure that all learners are treated fairly and shown respect  

• To promote good relationships  

• To help learners take responsibility for their behaviour and be aware of  

the consequences for that behaviour  

• To promote community cohesion through improved relationships  

• To ensure that excellent behaviour is a minimum expectation for all  

  

  

  

British Values  

Buildwas Academy is committed to promoting the five fundamental British 

Values through the taught curriculum, assemblies in school and through daily 

interactions.  



  

 

 

The five key British Values are:  

• Democracy  

• The rule of law  

• Individual Liberty  

• Mutual respect  

• Tolerance of those of different faiths and beliefs  

Children with Additional Needs  

On some occasions, we recognise that some children may need extra support to 

follow the school behaviour policy. Staff may use their discretion in applying the 

policy, if necessary. We will always aim to understand the causes of children’s 

inappropriate behaviours and for pupils to develop positive relationships with 

appropriately trained adults to encourage emotional regulation.   

Our Pastoral lead (Mr Robson) is also highly skilled and supports both staff and 

children to develop strategies to help with emotional regulation further.  

Some children are encouraged to follow instructions and to encourage emotional 

regulation by using visual timetables so that they can identify what they have to 

do first and what the next activity will be. Some children with additional needs 

may also be given short rewards after completing a task in order to celebrate 

small successes and to maintain positive behaviours. Some pupils may have an 

individual reward chart so that they can physically see their successes throughout 

the school day.   

We have a space called the ‘Hive’ which is used as a nurture area for children to 

go and use when highly dysregulated, needing support or receiving interventions 

like ELSA.  

Positive reinforcement and rewards   

At Buildwas, we recognise and reward learners who go ‘over and above’ our 

standards.  

Although there are tiered awards, our staff understand that a quiet word of 

personal praise can be as effective as a larger, more public, reward. The use of 

praise in developing a positive atmosphere in the classroom cannot be 

underestimated. It is the key to developing positive relationships, including with 

those learners who are hardest to reach.  



  

 

 

Golden Time  

Golden time is a reward linked to attendance, coming to school and being an active 

part of the school community is very important to us here at Buildwas Academy. 

This is a collective reward given to the class with the highest attendance each 

week. The sessions last for about 15 - 20 minutes (maximum) and take place on a 

Friday afternoon  

Reward system   

Children all start the day ‘on green’. Children can then move up to silver for 

demonstrating various amazing behaviours and attitudes. When this occurs, the 

children receive a silver star for their start chart within class, once the chart 

has ten stars they receive a prize from the prize box. When children display 

outstanding behaviour and attitude, they may get themselves onto gold which 

rewards the children with an immediate prize for their exemplary behaviour. 

Cards are displayed on the class display boards and star charts displayed within 

the classroom environment.   

 
  

  

  

  

  

  



  

 

 

 

Supporting children to develop self-regulation.  

Through ‘Zones of Regulation’, our pupils learn to be aware of and become more 

independent in regulating their emotions and therefore behaviour. They can 

identify emotions they feel and develop strategies to move to or remain in the 

preferred ‘green’ zone during structured and unstructured times throughout the 

day. This provides the consistent reinforcement of self-reflection and self 

regulation. Pupils in EYFS and KS1 use ‘The Colour Monster’ to support identifying 

and understanding emotions and self-regulation.  

  

 
  



  

 

 

School Strategies to Support Positive & Safe Behaviours   

Stepped Strategies are used fairly and consistently, together with emotional 

coaching, when a child displays undesirable or dysregulated behaviour.  

Step 1. Child is given a reminder of the school/classroom expectations (Ready, Respectful, 

Safe) and their behaviour is acknowledged using an emotion coaching approach:  

• Recognising emotion,  
• labelling/naming emotion  
• Empathise and validate feelings  
• Set limits  
• Problem Solve with the child  

‘I can see you are frustrated, angry, upset etc… I would like you to…’  

  

Step 2. If the dysregulated or undesirable behaviour continues, repeat expectations and offer 

a calming strategy (regulation station) or adapt your teaching.  

‘I need you to do as I have asked… if you can’t, chose to work at the regulation station or reset 

in the calm/reading corner. I will come to you and help in just a moment’  

  

Step 3. If no change is noted remind the child that they are demonstrating behaviour that 

results in a yellow card. The outcome of this, is the child staying in class and taking a few 

minutes of playtime to reset and take part in a restorative conversation. This will be shared, 

again using emotion coaching techniques.  

‘I can see that you are still angry, upset, not focused (label emotion) and this is showing me 

that you are not quite ready for playtime. I need you to sit with me for a restorative 

conversation, so we sort out the problem and be ready for learning next lesson.’  

  

Step 4. If the behaviour displayed continues to escalate and meets ‘red card criteria’, a 

support call to the inclusion team/learning mentor/SLT is made, using a support circle (in the 

first instance) or a Walkie Talkie. This will result in either:  

• Time out with SLT/Learning mentor & a restorative conversation taking place  
• Recorded internal exclusion & a restorative conversation taking place    

NB; Emotion Coaching uses moments of heightened emotion and resulting behaviour to guide and 

teach the child and young person about more effective responses. Through empathetic 

engagement, the child's emotional state is verbally acknowledged and validated, promoting a sense 

of security and feeling 'felt'.  This activates changes in the child's neurological system and allows 

the child to calm down, physiologically and psychologically.   

www.emotioncoachinguk.com  



  

 

 

Unsafe and unwanted behaviours   

As a school we like to focus on the positive behaviours, however unwanted and 

unsafe behaviours can happen, and we work on a system to try and support the 

children to understand what they did caused a negative impact and how they can 

put it right. This can result in the children receiving a consequence after they 

have been supported to regulate their behaviour through emotion coaching and 

restorative conversations. If children find their behaviour falling into the orange 

or red zones, they will be dealt with in accordance with our School Strategies to 

Support Positive & Safe Behaviours. To visually support the children this is shown 

as below on the class behaviour displays. Incidents are logged on CPOMS by staff 

and visitors can fill in a cause for concern form which is then scanned in and 

placed on to CPOMS for record. Children are reminded that once they have had 

the restorative conversation and completed what was decided as a relevant 

consequence, they are placed back on to green to start a fresh.   

 
  

Expectations of staff   

We expect all staff to recognise:   

• Regulated behaviour is an essential condition for effective teaching and 

learning to take place   

• Effective teaching and learning support positive behaviour   

• High self-esteem promotes positive behaviour, effective learning and 

positive relationships.   

• Independence and self-discipline is promoted so that each child learns to 

accept responsibility for their own actions.   

• There must be a clear consistent positive approach to behaviour throughout 

the school.   



  

 

 

• Respect for their own and each other’s belongings and taking pride in our 

environment should be promoted at all times.   

• Every child should be made to feel valued regardless of any disability, 

nationality, ethnicity, culture, gender or sexuality.   

• Affective statements and a restorative approach support regulated 

behaviour   

• Achievements and effort should be acknowledged. This will be done in a 

variety of ways, Values sticker, Dojo points, silver stars, rewards   

• All staff have the responsibility of ensuring that these key features are 

promoted throughout the school day and underpin the school ethos.   

Expectations of children   

We expect all children in our school to;   

• take account of the school’s Golden Rules, work towards achieving the 

schools core values as well as their own class agreed expectations   

• have high expectations of conduct   

• learn to understand that they are responsible and accountable for their 

own actions and how these affect others   

• develop an increasingly sound understanding of right and wrong related to 

British Values   

• co-operate and work together   

• learn to sort out disagreements and frustrations sensibly and 

constructively   

• be reliable, trustworthy and responsible   

• behave in a safe manner at all times   

• respect the school's environment and belongings   

• take care of their belongings and those of other children  • show respect 

to each other • act with equal respect to all staff   

• adopt a restorative approach.  

In partnership with parents/carers   

• Parents/carers have a vital role in promoting and supporting behaviour and 

so effective home/school liaison is very important.   



  

 

 

• It is important that teachers work alongside parents/carers to manage 

behaviour and attitudes to learning as documented in the Home/School 

Agreement. (see appendix A)   

• We ask parents/carers to sign and return the Home/School agreement to 

demonstrate their support.   

• We expect parents/carers to support the actions of the school when 

concerns or issues need to be addressed to give a consistent message to 

children.   

Our restorative approach:   

Restorative approaches enable those who have been harmed to convey the impact 

of the harm to those responsible, and for those responsible to acknowledge this 

impact and take steps to put it right.   

Restorative approaches refer to a range of methods and strategies which can be 

used both to prevent relationship damaging incidents from happening and to 

resolve them if they do happen. Becoming a restorative school has many benefits, 

including increased attendance, reduced exclusions and improved achievement.   

It can also alleviate problems such as bullying, classroom disruption, truancy and 

poor attendance, antisocial behaviour, and disputes between pupils, their families, 

and members of staff.   

As adults, we will endeavour to support pupils by using a range of restorative 

approaches, including emotion coaching to help pupils identify their feelings and 

develop a language to communicate their feelings in positive ways. We will adopt, 

and as adults, model for pupils, restorative approaches to provide a means to 

address and ‘put right’ and ‘restore relationships.’ Strategies include:   

• The use of Affective Statements   

• Restorative Conversations   

• Restorative Circle Times   

• Restorative Conferences  

The five steps of emotion coaching used by staff are:   

Step 1 – recognising and attending to children’s emotions. ‘I can see that you get 

angry when that happens. I would feel angry if that happened to me. It’s normal 

to feel like that.’  



  

 

 

Step 2 – labelling and naming emotions (See appendix B). I can see you’re frowning 

and you’re kicking the wall and you’re expressing a lot of energy. I would be feeling 

like that too if I didn’t want to do something.’  

Step 3 – empathising, validating feelings and emotion. ‘I noticed you looking around 

at the others who are working on their projects. I think you might be feeling 

nervous right now about whether your work will be ok. Have I got that right?’  

Step 4 – setting limits on behaviour. ‘I can see that you are angry that I’ve taken 

away your phone, but these are the rules everyone has to follow. I will keep it 

safe for you.’ ‘You didn’t put the ball away as we agreed. You’re probably angry 

that you can’t play with Billy now because you have to stop.’  

Step 5 – problem-solving with the child or young person. ‘Next time you’re feeling 

like this, what could you do? How do you think you will react next time or if this 

happens again?’ ‘This is not a safe place to be angry. Let’s go to a safe place and 

then we can talk.’  

Affective Statements   

Affective statements are a way to communicate to another person how they have 

affected you by their behaviour, either positively or negatively. They can be 

offered when you see someone doing something that makes you uncomfortable or 

impacts you in some other way. They offer an alternative to comments that are 

implicitly judgmental and can lead to confrontation, argument, and further 

conflict.   

Listed below are some examples of affective statements and questions which all 

staff can use with pupils:   

Statements   

• I felt very disappointed when you hit John. What I’d like is for you to be 

respectful towards your friends   

• I am upset and sad by what has just happened.   

• I feel that all the work I have done has been wasted through your actions.   

• I feel that (describe action) was very disrespectful.   

• I feel disrespected and sad when you ignore me.   

• I am sorry that I misunderstood the situation …………  

• I feel really proud of you when I heard …………  



  

 

 

• I feel really pleased and encouraged that you made the right choice.   

• I respect your honesty and thank you.   

• I want to thank you for your cooperation.   

Restorative Conversation Questions  1. 

To respond to challenging behaviour   

• What happened?   

• What were you thinking about at the time?   

• Who has been affected by what you did?   

• What do you think you need to do to make things right?   

2. To help those harmed by the actions of others:   

• What did you think when you realised what had happened?   

• What have your thoughts been since?   

• How has this affected you and others?   

• What has been the hardest thing for you?   

• What do you think needs to happen to make things right? Behaviour 

That Impacts Negatively on the School Community   

We will intervene when:   

• disruptive behaviour negatively affects other children’s learning.   

• there are repeated refusals to follow a set of instructions.   

• child on child abuse  

• aggressive behaviour (threatening someone; deliberate hitting, kicking, 

biting, pinching; the throwing of objects with intent to injure or cause 

harm) affects other children’s learning and wellbeing.   

• the use of offensive language (including racial, religious and sexually 

abusive prejudicial or derogatory language); name calling; or vandalism is 

prevalent   

• leaving the classroom /school premises without permission.   

• there is an incident involving theft.   

• bullying (see anti-bullying policy) occurs   

• there are incidents of sexual harassment [including reference to lesbian, 

gay, bisexual and transgender (LGB&T)]   



  

 

 

• there is evidence of drug related behaviour  

• a child is known to be carrying a weapon  

Support and monitoring   

Additional support packages will also be provided by the inclusion team and class 

teachers, as and when needed, following any identified ongoing issues, including:   

• Extra adult support   

• Learning mentor/ELSA support   

• Early Help intervention  

• Advice from the Behaviour Support team or other external agencies (e.g. 

LSAT or Educational Psychologist)   

• Structured break/lunch times   

• Strengthening Families  

• BEAM  

• BeeU  

• SPECTRA  

If formal meetings, with parents/carers and other agencies are required, these 

will be arranged by the Head teacher to consider the best ways forward.   

Further courses of action will be taken if these strategies are not having a 

positive impact on a child’s behaviour:   

• Consider the need for a statutory assessment on the basis of social and 

emotional support, for the child, if required.   

• Referral to Fair Access Panel for advice and support, managed move, 

referral to Pupil Referral Unit   

• ISF funding   

• Referral to Mental Health Support Practitioner  

Exclusion   

See exclusion policy. In most cases internal, fixed (suspension) or permanent 

exclusion will be the last resort after a range of measures have been tried to 

support a child’s positive behaviour.   

A decision to exclude a child for a fixed period may be taken in response to 

breaches of the school’s behaviour policy, including persistent disruptive 



  

 

 

behaviour. If this occurs parents/carers may be asked to remove their child for 

a specific, short-term period while intervention strategies are put in place to help 

the child improve.   

Exclusions whether fixed term or permanent can only be imposed by the 

Headteacher or in his/her absence a designated representative. Where exclusion 

is used the school conforms to the Local Authority and DfE Guidance. If a child 

is excluded for a period of less than 5 days, the school will provide work – it is 

the parent’s/carers responsibility to ensure the child completes the work and 

returns it to the school for marking (NB parents/carers can be fined if their 

child is found in a public place during an exclusion). From Day 6 of exclusion, 

temporary alternative arrangements for schooling will be made for the child. In 

the event of a permanent exclusion the Local Authority will contact 

parents/carers with details of the Day 6 provision. All exclusions should be 

recorded on the school management information system.   

The power to discipline beyond the school gate   

Disciplining beyond the school gate covers the school’s response to all non-criminal 

anti-social/nuisance behaviour and bullying which occurs anywhere off the school 

premises and which is witnessed by a member of staff or reported to the school. 

The Governing Body must be satisfied that the measures proposed by the head 

teacher are lawful.   

Searching and confiscation   

The Headteacher and Pastoral lead have a statutory power to search pupils or 

their possessions, without consent, where they suspect the pupil has certain 

prohibited items. The items that can be searched for under this power are knives 

or weapons, alcohol, illegal drugs, and stolen items. School staff can seize any 

banned or prohibited item found as a result of a search or is considered to be 

harmful or detrimental to school discipline.   

The use of reasonable force   

The use of physical intervention is rare and wherever possible is avoided. 

However, there may be occasions where the use of reasonable force or physical 

restraint is appropriate; for example, if a child is at risk of hurting themselves 

and/or others or making a threat to injure using a weapon. Any intervention used 

will always be minimal and in proportion to the circumstances of the incident. All 



  

 

 

physical intervention will be recorded. A selection of Team members have had 

MAPA training. See Positive handling policy, for more information. (See appendix 

C)  

Equal Opportunities   

Equal opportunities is about ensuring that every member of the school community 

is regarded as being of equal worth and importance, irrespective of culture, 

religion, race, gender, sexual orientation, learning abilities, sensory or physical 

impairment, social class or lifestyle; it is about recognising differences, meeting 

individual needs and taking positive action, so that everyone has equal access to 

the educational opportunities offered by the school; it is also about regularly 

monitoring that each child has the opportunity to achieve.   

Assessment and reporting   

Following any incident where a child is aggressive, violent towards another child 

or a member of staff, a violent/aggressive behaviour incident form (see appendix 

D) will be completed and passed to the Headteacher and Chief Operations 

Manager. All incidents are logged on our internal tracking system CPOMS by all 

staff, visitors and supply staff use the cause for concern forms which are then 

scanned and logged onto CPOMS by a member of staff.   

Safeguarding Pupils   

The behaviour policy is developed within the parameters and remit of the school's 

safeguarding procedures. If at any time in administering the behaviour policy, an 

adult working with a child has any concerns, they should make reference to the 

safeguarding policy to support them in taking the appropriate action to ensure 

the child's welfare and well-being.  

  

  

  

  

  

  



  

 

 

Appendix A  

Home-school Agreement  



  

 

 

  



  

 

 

 

Appendix B  

Emotion wheel  

 
  

  



  

 

 

Appendix C   

The use of reasonable force (Refer to Telford and Wrekin’s Policy on the Use of 

and Reduction of Physical Intervention for Children and Young People – October 

2012)  

What is reasonable force?  

• The term ‘reasonable force’ covers the broad range of actions used by most 

teachers at some point in their career that involve a degree of physical 

contact with pupils.  

• Force is usually used either to control or restrain (see restraint policy). 

This can range from guiding a pupil to safety by the arm through to more 

extreme circumstances such as breaking up a fight or where a student 

needs to be restrained to prevent violence or injury.  

• ‘Reasonable in the circumstances’ means using no more force than is needed.  

• As mentioned above, schools generally use force to control pupils and to 

restrain them. Control means either passive physical contact, such as 

standing between pupils or blocking a pupil's path, or active physical contact 

such as leading a pupil by the arm out of a classroom.  

• Restraint means to hold back physically or to bring a pupil under control. It 

is typically used in more extreme circumstances, for example when two 

pupils are fighting and refuse to separate without physical intervention.  

• School staff should always try to avoid acting in a way that might cause 

injury, but in extreme cases it may not always be possible to avoid injuring 

the pupil.  

Who can use reasonable force?  

• All members of school staff have a legal power to use reasonable force  

• This power applies to any member of staff at the school. It can also apply 

to people whom the Headteacher has temporarily put in charge of pupils 

such as unpaid volunteers or parents accompanying students on a school 

organised visit.  

 When can reasonable force be used?  

• Reasonable force can be used to prevent pupils from hurting themselves or 

others, from damaging property, or from causing disorder.  



  

 

 

• In a school, force is used for two main purposes – to control pupils or to 

restrain them.  

• The decision on whether or not to physically intervene is down to the 

professional judgement of the staff member concerned and should always 

depend on the individual circumstances.  

• The following list is not exhaustive but provides some examples of 

situations where reasonable force can and cannot be used.  

Schools can use reasonable force to:  

• remove disruptive children from the classroom where they have refused to 

follow an instruction to do so.  

• prevent a pupil behaving in a way that disrupts a school event or a school 

trip or visit.  

• prevent a pupil leaving the classroom where allowing the pupil to leave would 

risk their safety or lead to behaviour that disrupts the behaviour of 

others.  

• prevent a pupil from attacking a member of staff or another pupil, or to 

stop a fight in the playground; and restrain a pupil at risk of harming 

themselves through physical outbursts.  

Schools cannot:  

• Use force as a punishment – it is always unlawful to use force as a 

punishment.  

Using force  

A panel of experts identified that certain restraint techniques presented an 

unacceptable risk when used on children and young people. The techniques in 

question are:  

• the ‘seated double embrace’ which involves two members of staff forcing a 

person into a sitting position and leaning them forward, while a third 

monitors breathing;  

• the ‘double basket-hold’ which involves holding a person’s arms across their 

chest; and  

• the ‘nose distraction technique’ which involves a sharp upward jab under 

the nose.  



  

 

 

Staff training  

Training is provided for senior staff so that they are able to support staff across 

the school. A senior member of staff will always support other staff across the 

school. Whenever possible, should a child need restraining it should be carried 

out by a member of the SLT or the Pastoral team. (MAPA).  

Reporting Incidents -Telling parents/carers when force has been used on 

their child  

It is important that a detailed, written report is made of any occasion where 

force is used, in order to support the child and staff involved. This will be done 

using a T&W violent incident form and will be followed up by a member of the SLT 

who will meet with the parents and child and decide what sanctions or next steps 

should be put in place. Details of these incidents will also be logged on the Telford 

and Wrekin Intervention Monitoring Form. Incidents requiring reasonable force 

(MAPA) will be recoded, in detail, and logged on CPOMS.  

Written reports will include:  

• The names of the pupils involved and when and where the incident took 

place  

• The names of staff or pupils who witnessed the incident  

• The reason that force was necessary  

• Full chronological details of the incident, including pupil’s behaviour, what 

was said, steps taken to calm or defuse the situation, how force was applied 

and for how long.  

• Pupil response and the outcome of the incident  

• Details of any injury suffered by people involved.  

• Details of meetings with parents/carers and next steps identified.  

What about other physical contact with pupils?  

It is not illegal to touch a pupil. There are occasions when physical contact, other 

than reasonable force, with a pupil is proper and necessary. Examples of where 

touching a pupil might be proper or necessary:  

a) Holding the hand of the child at the front/back of the line when going to 

assembly or when walking together around the school;  

b) When comforting a distressed pupil.  



  

 

 

c) When a pupil is being congratulated or praised.  

d) To demonstrate how to use a musical instrument.  

e) To demonstrate exercises or techniques during PE lessons or sports coaching.  

f) To give first aid.  

For details of what happens if a pupil complains when force is used on them, please 

refer to grievance policy.  

  

Use of reasonable force government guidance  

http://www.education.gov.uk/schools/pupilsupport/behaviour/f0077153/useo

freasonable-force-advice-forschool-leaders-staff-and-governing-bodies Use 

of restrictive physical interventions government guidance  

http://www.education.gov.uk/childrenandyoungpeople/sen/sen/types/clneeds/a0 

013105/guidance-on-the-useof-restrictive-physical-interventions  
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